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ABSTRACT 

This is one of a se^pies of units for envixqnmental 
education, developed by the Bighline Public Schools. The unit is 
designed to be used vith intermediate grade elementary school pupils. 
The intent of the 10 lessons is to provide- activities* that create a 
positive inner environment for each child so that .effectiveness in 
the immediate and 'global environment cAn be increased. ^ There are. no 
right orwrbng responses; rather the measure of success is in 
attitudinal changes of students. The activities are not in a 
particular seguence; they can be presented in a con<lensed time period 
or spaced throughout the year.- (RH) > 
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FOREWORD 



• ■ . " ■ • • • _ 

. Much of theomaterial 'in thts Pak was gleaned from ideas and philosophic^ presented in 
; the fNVLfiONME^yTAL STUDIES KIT 

Bax 1559 . V 

Boulder, Colorado 80302 . ^• 



NOTES TO TEACHER 



Xb pull the b^in^is of habit from the eyes, 

to s^ei the v^rld without names for ttie i^irit bright time, ^ 

to wander through its mystery, at one with it - - 

to be al ive! ^ ' ^ 

from the book. Jo Be Alive • 



text by Alastafr Rei 




ManfMakipg/^ 



We are all blind untij we A 
Tn^t in the human' plan, V 
Nothing is worth the n^aking. 
If it does not make the rnaR. 
Why build these cities gTgriousr^^ 
If me^n, unbulided goes?. ^^-^^ ]f 
In^ vain* we build the mx^^^hniess 
The builder also grows,ii^Z4:i/ ' 



Edwin Markham 





I am capable 




of accepting. . , 
of enjoying 



and 'eel ebrating 
the differences 
in/human beings 



I can. love 




ttre blackness of skin ^ 
the bluenes^' of eyes 
and the ff^igi'le smile 
given by/a ejivld 
when h^^cloesn 't know . 
what to do /; v . 



kindness V ^ 
honesty an^ care 

I am a whole universe 
and 

I, 1 ive in the beautiful 
presence of i^purs. 



--Environmental ^|udies 
Box 1559 . ^ 
Boulder, Colorado 80302 



I Cyan show 'fear 





, ' ■ ■ RJATIONALE 

This Pak is designed to meet the needs of students. It islTset of related but.nbt 
hecessaHl^' sequential activities that allow'a student self expression regarding the 
envtronraent/lived in and its future implications, The premises for this Pak are 
threefpld: y 

1, Each child has an inner envirpnment (.everything inside one - dreams, 
goals, capacities and potentials, 'etc, ) 

Outer environments (everything that sQrrounds'ohe - resources, condi- 
tkJns, problems.) ' s ; - " 



^ 
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2. (Every student is in an immediate environment.* 

3. Every stu<ient is part. of a global environment.^' / 

. PURPOSE ■ • 7^:, ■ ' ■ ' I 

It is the intent of this Pak to focus on activities that cremate a positive ' /inner 
environment for each child so that effectiveness in the. immediate and global en-, 
vironments can be increase^. * ' ' . 

These activities are permission slips to openness. (The* responsibil ity of decision 
making is assumed by the students, thus allowing forv;individual growth and dis- 
tinction.) There are no right or wrong responses; rather, the measure of success - 

is in attitudinal changes of students. . 

-» , , ■ i" ' 

As stated previously, the activities are not in a particular sequence. They are 
ideias to be used when you, the ^eacher,. feel the need. Jhey can be spaced through-r 
out the year or can be' presM^ed in a more condensed tifne^ period; it is: strictly ^; . * 
a teacher preference. Each ^activity can be done by an entire, class, by a small 
group, or on an individual basis - again, teacher's needs c&n determine organization 
of a given activity. However, we- do recommend some kind, of sharing by the students 
after they have engaged in an activity. / 

Hopefully, the activities car\ be adapted to use"at any grade level, but the. main 
emphasis is on the skill and^backgrbund^of a jtudent in the intermediate grades. 
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MASTER .MATERIALS f.IST 



Activity #1 
construction paper 
glue 

srcissors 
felt pens 
crayons 
magazines 



Activity #2 

notebook paper 

pencils ' 

staplers 

brads 

yarn 

crayons/ felt pens 
construction paper 



'Activity #3^ 

construction paper 

craypn-* 

felt pen 

scissors 

paint 

tag board 

stapler 

glue 



Activity #4 
pencil /craiyons 
student worksheet 



Activity 
pencil • 
paper 

.butcher pap^r 
felt pens 



c 



Activity 

facial expression dittoes - copi 
large sheet of butcher paper for 
pencils/crayons 
glue • 

ruler ■ ^. ' 



Activity #7 * . ' 

cassette tape recorder (T or more) 

(works^ on balteries-)' ^ ' 
blank cassette tapes ; . ^ 
paper * ' • ' ^ • . 

pertdil ' • 

student dfittoed copied of "Kinds of 

. S'ounds" • ' • : 

Chalkboard /: . 

chalk ' * \ . ' « 



Activity #8 % ^ \ ' . - 

Depends on individual student's needs'. 
The -nature jpf their* actiyity will 
- determine the kinds of materials^ 
oecessary . * 

Activity #9 ' ' ' ' ^ r\ 

, paper/ pencil ' ' - . 

\ihite- drawing paper • ' , 

crayons . * 

chalkboard ' ' 

chalk . , , \ 

transparency or large c6py of 

continuous chart • \ 



Activity #10 
colored tagbpa r d^ 
felt pens ' 
cardboard boxes (111 
tin* carvs (all sizes) 
egg cartohs ^ 
wood* scraps .* 
construction, paper 
nails 

hammer ' ' ^ 
saw / 



sizes) 




es foij each student 
each student '. 



ERIC 



Master.Wateria1s*'List continued' 



Activity JIO continued - 
water colors ^ ^ 
tempera *paint 
tissue paper , /• 
crepe paper " ^ 
ohd plastic containers 
popslble sticks 
paper clips 
magazines 
s^cissors 
trayons • 

•pld beads • \ * 

any other bit of jUnk yotKfind appropriate 



Activity '#11 ' \ - 

square patterns dittoed on construction- papery 
scissors 
glue 

magazine * ^ 

felt penk > ' ^ ' — ^ 



\ TIM: . 
COi-ICEPT: 

MATERIALS: 



\ 



PROCEDURE: 



1 

1 




EXTRA 

ACTIVITIES: 



^ , ACTIVITY OfiE 

■ ■ ■ : ■■■ ■ 

2 class pferiods 

Akrarengss of personal strengths is a contributing 'factor in future 
career plans. ^ . 

, Colored construction paper . ^ ' , ^ 

Scissors 
ei^ue 

Fel t pens- ^ 
Crayons \ ' 

Magazines.^ ^ ^ ^ • ^ 

. iJay \ / ' • • ' ' . 

J\ Have ready for-distribution scisst)rs, colored construction paper, 
gl^ue, magazines and felt pens. ^ . 

^ . ^ ' • - * • • • 

2. Introduce activity by conducting 'ja discussion on what^a »personaV> v 
Z":-, .strength might be. . / * ' / . 

\ 3\ Using slippl ies. from above list, tell each student •to fold the 

construction paper in half. On it^he outside he should-glue cut- ' 
/outs ([Pictures and word's) from the magazines which show his 
personal strengths. • ^ • . . 

4. On the inside he shoald glue cut-outs (pictures and words) 
f : which show personal strengths he would ]ike'to have. 

b. Each .student may share the folder with at least .one other pe/son. 

Day 2 . ^ , . 

1... Begin With .a. discussion of jobs, carpers, and/or future work* 
p1an5, resp.ohsfBil^i^ requijemients of a given job. 

2. On another sheet, folded in half, cut-outs should be glued 
(pictures and words) or .words should be written which symbolize ^ 
the jobs, careers jgdyor' future' work plans each wantJp to pursue. 

3. On the inside of this paper the studerit shou^jd glue cut-outs 
(pictures and wbrdsf or write strengths he f^s or would like to 
have in fulfilling his vocational gqalsn. ^' \ * 

^' ■ ■ ' " 

4. Ask each student if he/she would like to share the folder with 
at l east one 'bther person ^^ ^ 

1. Student: ' Make ^ plan to strengthen your weaknesses. Carry it out. 

2. * Communicate a strength youhave to someone who doesn't knoW ybu 

tave it." ' - \. 

3. With a- paiirtner or in'^a small, group, make lists of each other^'s 
strengths: Whidh do you admire most? . 
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, : ACTIVITY TW^ 

2 class periods: one for pre-discussion', one for evaluation activity 

The renvirG(nment is one gigantic system and each i.ndividual affects 
this. system by his degree of involvement. 

Diaries (notebook paper) * ' ^ ; 

Pencil ' * ^ ^ ' ^ 

Stapler, staples, brads or yarn, etc., for. binding, if desired 
Crayons (for decorating^ cover if desired) . . . * i ' 
Construction paper for cover iif desired)* ^ , • • 

Discuss with students: ' « • • 

-1. The whole environment^ is one gigantic ^steqi. ' 
What do you suppose vk^mant by a gigantic system? - 
, . Possi'ble responses;: ':^|farge way everybody worjcs together 

le in the .world work together 



Do we mean oust pehpli^/idoi^ing together? If wtj what are • 
other parts pf this gigantic system? ^ - * 

(Students will probably suggest specific animals; plants, etc.' 
They may need help in categorizing these as the environment and 
' its components. ) , ' 

\Ihat would happen tg the gigantic system if parts of it w^re 
^^switchedi'* on and off?. . . ^ . 

Discuss the questipn^rregarding each student response in^a .non- 
judamental way. E^pecia^ly discuss-'what isfneant by "switch 
onlnd off". (Switch on refers to an active, concerned involve- 
meivt andT switch off mearts to be tuned out and unconcerned. 




r 



? 



» .9 

Let's find out what happens to the environmental eystem when you. 
personally switch on or switch off. For ^e next dguple of weeks 
keep a diaty by> reflecting on each day. and\the times you were 
^witched on (involved) or^ switched off (tuned out). 

NQTk TO TEACHER: Before proceeding make sure student fu/ly^ 
understands the ^concept ofhis role in the environment. 

What are some waije you can affect the ^ environmental system by 
ewitohi^ig on? • \ . 
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\ Possible responses:^ picking up litter, collecting recyclables, 
wal king on. sidewal ks, protAting a plant, smiling at someone., " 
helping someon-e/ - * \ ^ 

What arc * some ways you can affect ^he environment system by^ 
switching vff?^ ^ . ' ^ ' ' \ 

Possible responses: trampling on private' property, feeling 
sorryfor myself ^ , being angry, acting negative, dropping candy 
wrappers. 

^. . >y . 

Allow studjents time to keep diaries. Follow up tl^is concept^' with a- 
role playing situation such as: ' ^ 

a. Students acting out involvement or uninvol vement situations 
from diaries. For example: Three boys and/or girls hdfve^^ 
just ridden their 'bicycles across an old man's, rose garden 
on the corr^ig and have broken some bushes." The children 
must ci)nvince the old man that what they have done was 

■■ ^ helpfJl to the. rose 'garden gr th^old man mast "convihce 

them that they have been careless so they o'ffer to help him 
and pay for the damage. Wb6 succeeds'ih convincing- the 
other? / ) ■ ' 

b. " One.studept convincing .anpther' to. switch on to the environ-" 

mental system because of how he feels inside. 

1. Design posters showing swit'ched-on contrasted to 9wi tched-off . 

2. Discuss topics such as: . ^ ( ^ f 
, aP: Whfit" happens ^to you when the..sys,tem^$witchqs on and off? 

b. How does each persOnr control v;the^^^^ 
Q. Wha-t (who) controls yo^ v . ' ^ 

d. When were you swi tched' c^fvj^^ longest period of t>fne?' 
-What kij'ds of peopTq, tyn^^^ -or. events, swite+ied you on then? 
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ACTIVITY THREE 



3 days 1 day discuss and dd^ide on jDroject 
. 2 days complete project .and evaluate 

.Individuals can manipulate the envifonnfent. • 

Construction paper Paint . ' ^ 

•8rayon, r- ' ; ' ragboard 

Felt pens \/ ' Stapler 

Scissors >I Glue 



Da^M 



;\, 



Discuss the following 

1 - - 



Glue 

/ 



^^lhat ,is meant by^jnanipulation ajid give some examples, 
a. Possible exam^es:. advertisements, T.V., radio, newspaper 
Show examples, discuss words, phrases, people who endorse 
produgt, and emotional^ aj^peal and how this affects them 
as consumers. ' ' ' \ ■ 

2. Find out-what kinds pf people manipulate other peopli and which 

. people get manipulated. Example: salesperson - cdlsumei;;^ 
3.. Can people',manipulate others bV pretending to be manRpulatedt 

4. i Do some people enjoy being mar/ipulated?' Do you enjoy, be ins 

manipulated"?. Do you enjoy manipQl a.ting others? ^ ^ 

5. Can yo^ mar\fpul ate your immediate environment? ^How? * .« x_ 

6. Can inB'ividuals manipulate the more global environment? mw? 

7. Organize a company to invent and market a new product to improve 
the enyi^onipent. , Divide class into 3 o^oups: (a) designers-, .. 
(b), commercial artists, (c) publjc rejation' people. Innovate • < 
together a brand new prodgc,t wMch wijll improve the ^environment. 

' Deci'de upon its iiame, its shaped its color, its interesting or 
excijting features, and its use. - Before dividing' injio the. 3 ' 
groups, iai-scfuss what the function of each group is in relation- 
ship' f^lttie vfsroduct. ^ * 

' ■ ' \ ' - . ■ • ' 

For exaTTifti^-, ^esi gners mi ght decide upon tlie Pfickaging^ of the 
product,, the commercial artist might design a 'billboard or maga*- 
2>fie advertisement, and- the public relations person might write . 
a commercial for radio" or TV or decide on a slogan. 

Day 2 ; ] ' . , " , ■ -, / 

Have materials ready for efficient distnribution. Divide into groups 
and complete tasks.v 1 , ' 

Day 3 ■ ; 

Each group can share their cbmpTeted activity. 



EVALUATION: * fSllow th-js sharing with an ^evaluative discussion using these 
* question^ as a ^Uidel ine: \ 
' . A. "Do yo.u-'feel that the produtt would manipulate the .7 

* / 'envirdiiment? How? * - 
, / * ' .-y^ l^.^ Do, you feel the product or the advertisement inanipulated the 

• , • , V' ' . ^ environment? .Why? ^ 
f \ . * ' ''*.Cw*- W devised the advertisement? , Who invented the product? 
,. ' ' V " WhoL really manipulates the environment? . ' 

\ EXTRA . ' V • . - - ' . . ' , . . 

' ACTIVITIES: , • . Organize a program for the ^el imii^tion' of manipulation. 

<^ % 2. Organize a program tc^ start manipulation. 

3. Organize' a program to find out if advertisement; politics, 
the police, the courts, teachers, parents manipulate. 

4'. Students keep a record of when they feel manipulated. 



TIME: , 
CONCEPT; 

MATERIALS: 

PROCEDURE: 



EVALUATION: 



t 



PfOTIVITY FOUR- 



1 day 



Emotidijdl^ awareness of the environment comes from background ex- •: 
perienceiju^ , ' ' . / v 

Pencils/(?i^ons 

Student worksheet ^ 

Students go outside and'waVk around the school grounds observing, 
and discussing all kinds of 1 iving things. Allow students plenty 
of time to stop and discuss what they are observing in relationship " 
to the five senses, ie. tastes, smells, sights, sounds and environ- 
mental feelings. As a large group experience do the "Tree Activities" 
as described below, before individual participation.^ ^ 

When students* return to the classroom, say: Find a space of your 
own and close your eyes. In a m^nute^ you will become some animal^ 
flower^ or plant or something 'in'' yoiir 'outdoor/ environment. . Choose 
what it will be and using only your body express how it makes you 
feel in any way you choose^ Open t/our eyes and be the thing,,, show 
how "tt" changes when the wind blows... when it's raining. . .when 
it's sunny,.. when it's been abused. . .etc. ^ ' • ^ 

After the improvisation experience above,* allow each^student the 

opportunity to complete an "Al.l About Me, I'm A _^ " sheet. 

'For purposes of example, a tree. has been used. The students should 
use the word "which is appropriate to what they were in their impro- 
visat4on. ' 
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ALL ABOUT ME, 


I'M A" Tree 




. Draw the expression on your face. when each of these events occur: 

t • 


1. I m growing stropg and 




2. Here' comes the rain. 


3. Surely am.. glad the sjun 
is shining. 


a 


4. No one cares about me. 


' ' r . » 

5. Sure wish I'd get 
some food. 




6. Not the pollution 
^ people again! 




14 


I , ' ■ 



Have the students design an animal, plant, or living thing which 
has all the most important qualities they feel it needs to be 
perfect - role play.it. .^^ ' 

Have the students choose an emotion. Have -them express how it 
makes them feel in any way they might choose. 



ALL ABOUT ME, I'M' A 



draw the' expression on your face when each of these events occur: 





1. I'm growing strong and feeling proud! 



2. Here comes the rain< 





3. Surely am gVad the sun is shining. 



4- No one cares ^bout me. 





5. Sure wish I'd get some food. 



6. Not the pollution people, againl 
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ACTIVITY FIVE 



An individual can find expressions of joy^ love and hate in the 
environm.ent. . v ' I ^ ' . 



Pencil /paper 
Butcher paper 
felt pens 



m 



1 .Y Tape a la^ge pie/e of butcher paper in the t^p^^^^ Have^thim ;^ . 

papgr'^diYlded iKto, 3- c^umrvsMabell^d: LOVf /^^Yv^mTf: ^ Di.S- ; 
^ , cuss each of these .fe^wngs as^ well as any obje;e|$;^k^ ; / 



migh^evoke 5uch ;aQtf emttional'* t^esponse. 



•A- 



— — — rr 
• LOVE, 




' HATE ■' 


V \ * ■ ■ 







:\Hay^'^i((^ch. ^udfen'i^^^ to his immediate outdoor environment and 
■ .0^^^^ (living or non-living) which evoke 

'.vf>n^' ,P inside of him. (NOTE: Caution students 

v'iapp^^ a tree or a beautiful bouquet of flowers^ 

SjrW(?fiifiV f^^ yard. . .coll ect things that can be* easily* re- 

*'|tij(|rte^ environment or which won't disturb or destroy it 



3. As- eath student returns to the classroom, h| should mount the 
natural objects or write the words of things he observed in 
the appropnnate column on the butcher paper chart. 

Whea all' items have beeh recorded, discuss the item, the emotion; 
and why each fel t that ^motion. 

Questions to stimulate discussion: 

a. Did you find things you shoul4 love and should hate? 

b. Did youVind things you really love and hate? Is there a 
difference? ; 

c. How do you react toward things you hate? things you love? 



1. Have the students use any medium they wish to express the^feel- 
ings that the environment creates in* them. 

2. Have, the students invent ways to bring joy into the classroom*, 
the school, and their environment. 

3. Have the students take photographs or. make sketches of the 
things they found putside that they loved^and hated and. arrange 
them in order from^^jjost loved to least loved; from least hated 
to most hated. 

4. Have the students use any Tnediupi, aa4^abstractly represent love 
and hate. 



ACTIVITY SIX 



.♦r,>.' 



TIME: 

CONCEPT: 

MATERIALS: 





3 days - ^ . . 

All individuals have comfort zones within their environment, ^ 

Facial expression ditto - copies for each student 
Large sheet of butcher paper for each student 
Pencils/crayons 
Glue 

Ruler ' ' 

* • ■ * 

•(NOTE: The term map, as referred to in this activity,' is very ^ 
general and is not intended to be a mapmaking lesson. Allow each 
student to develop his own interpretation of wh^t is meant by "map*^») 



1 



2, 



Direct each student's thinking toward the home environment and 
the school environment, ^ 

Discuss such' things as: , ^ ' 

a. How home and school environment compare and contrast, ^ 
Jd, P+iysical characteristics of each, 

c. Feelings about^^ach, 

d. Feelings about specific places in each. -'^ 

Give each student or group of students o,ji^;[|arge sheet of 
butcher paper. Have each' student%r g^^wJ^ a tnap of either 

, the home or school ^environment, Incluoea-iSTi the^ map should be 
places where they feel most comfortable and least comfortable, 
TFley could identify these with the corresponding emotion ex- ' 

vipressed on a face from a teachen-prepared ditto*.of face stickers, 
(Or, he could design his own system of explanation,) 



> 
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EVALUATION: Each individual or group should '^^hare this^map with the clarss, ex- 
^ plaining^or darifyi-ng the places where they feel most and least 
V comfortaEle and why they feel that way, • * 

After ?ach has shared the map,' either a ^discussion -or individual 
^ i written responses to the following questions* is recommended: 



EXTRA 
ACTIVITI 



ES: 



a. How does your comfort conflict with th^ 'comfort of others? 

b. How .can you make an uncomfortable pi ac^^more comfortable?. 

c. 'Is it okay to have places in your env^rontrient that you feel 
better about than others? Why? 

. -d. Is it^okay to feel more comfortable or •less comfortable with 
some people "in your environment? Why? 
e. What can you do to make an uncomfortable relationship with a 

person more comfortable? • . / ' 

' f . - I? it okay to fe*e^ more pomfortable or^less comfortable about 

yourself? Why? , ' ' 
•g. What can you do td make yourself more, comfortable in an ^jnCom- 
.fortable situation? , r< 

1. Have the students map the places where- a cat, a bird, another person 
feels most and least comfortable. . ; 



Have the students use-anj^ medium to represent-iplaces and how they 
feel in them, . - ^ - ^ , _ 



2 to 3 days 



/VCTIVITY SEVEN 



An indiyidual can react emotionally to the\ environment through a 
single sense, thus af.fording a greater appreciation of the environ- 
ment. . ' . - 

Tape recorder (cassette) 1 or more - (works ori batteries) 

Blank cassette tapes ♦ * • »• 

Paper • ^ . .^- 

Pencil ~ t^- " 

Ditto copy of kinds of sounds ' ' / ^ 

'chalkboard * ^ - . • 

Chalk . . . • . 

1- Coll'fect, beg, borrow, but don't stesl cassette tape record^fs - 
enough so that therbflass, divided into^smaU groups»:,will have 
one tape recorder per group, ^ (Another erptioh is to have an- 
individual use a tape recorder, ajnd pass the recorder on to 
someone el:se when he completes his recording.) ' 

2, Discuss with students some sounds they might 'hear.rif they were 
to go outside'and. listen, Also discuss these questions as 
motivators for the activity, 

a. How does, a sound make you feel? 

b. Do the same sounds create the same feeling^ in everyone? 

c. How cftuld sound be used to affect people'^js actions? 

3, Review use of the cassette recorder, 

4, Provide -students with a written list of "sound categories" as 
* described below. 

5, Have sftadents go outside with a tape recorder and find and\^\ 
bring back all the sounds that fit into one of these categorres: 

you like - . \ 

. angry sounds f 

sad sounds 

beautiful sounds 

happy sounds ^ 

cTty sounds 

you dislike 

polluting sounds 

Each student should ' have in hand a copy of the student worksheet 
If a sound 'cannot be readily tape recorded, it can be written 
down on the worksheet next to the corresponding emotion. 
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students, upon returning to the c1assro|pm may share their rjecordings 
and written responses explaining why a particular sound evoked the 
emotion it did. The following kinds of questions might be discussed 

a. What sounds did you especial ly Tike in the environment? Why? 

b. ' What sounds would you like to change in this! environment? Why? 
cv Did everyone feel the same way as you?. Why? 

d. Thinking'of the wider or global en\^ironment, what sounds" in the 
.city might you like or dislike? Why? : In the whole country? ' 
Why?, In the whole world? . Why? ' • 

Have students write similes using the sounds and the feelings each . 
sound created, • ■ ; . ^ 

Explain that>a simile is direct comparison and tfey words as Bn^;. 
like are used in making the comparisons. 

Read some examples of similes such as: 

- the tree was as^tall as the sky 

- the lemon was as, bright as the sun 

- the stove was as hot as fire 
■ - he was . as : angry' as a mad . bul 1 

- he was 'as dry as a bone. 

List some simile, phrases on the chalkboard for the students to 
compl ete : • ^ 

" as tall, as ; 

\ . as heavy as . . . 

: as mighty as; ■ - ■ ■ . ■ 

-as sad as ■ 

] ■ • as happy as 

. as old as ^ . 

• "■ . as new as . _ . ■. • '. ■ 

" ^ as tired* as - ^' ■ -- • 

" as lazy as . . 

• as. soft as ~ ' " ' 



Finally, have each student (or each group of students) take the list 
of sound emotions as well as the tap^e recording and use these ars 
guidelines to make similes from the sounds and emotions. * 
. Exatmples.:. ^ 

The bird chirped as happy as a smiling sun. - 

The dog growled as angry as a bear. 

The tree sounded as ta(31 as a serntihal on guard. 

The bell rang as loud, as a siren to the Idnely boy. 

The singing was as beautiful as my church choir. 

The teacher's voice -was as angry as a mad bull . 

When all have written their* siifiilesi have each- student share with 
the class the ones he liked best of those he wrote. • • . 

Have each student recopy 2 or 3- of his best similes and combine 
,the papers to make a class booklet entitled "Similes". Have one 
student make a cover and staple the booklet. 




EXTRA 

ACTIVITIES: 



1. Find numbers that create emotions. 

f 



' 2. . Make ■music from. the- sounds 'collected, „ • 

3; "Create art that makes -you "feel an emotion^ ^, ' ' 

. "A.- ^Write a poem using the. similes as part of the poem. 

5. Wr:ite a sound poem using' ONAMOTOPOEIA (words that imi'tU^ the ' > 
sound they describe such .as buzzing bee, crackling crun'chy cereal , 
swish of a broom, etc. ) ^ ' 



/: 



1/ 
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student Worksheet 



Sounds 70U Jike 



Sounds -you dislike 

V 

Angry, sounds 



Sad sounds > 



Beaut if Q'l sourtds 
» 

Happy ^sonnds* 
* 

City^sounds ■ ■ \ 
♦ 

P9I luting souncj^s 



ACTIVITY EIGHT 



An, individual affects the structure of. his environment. 



Depends on individual student's need^^. The nature of their activity 
wijl determine kinds of raateriials recBSsary. ' * 

scuss the following questions with'lhe class. 
Is there something you really like in the classroom? What? 
Is there someih-ing you really dislike in the classroom or 
school eylvironment? What? / ^ ' 
What could, you do to change it? * ^ 

Is there som'ej;hing you really dislike in. yourself? Can. you, 
change it?^ 




c. 
d. 



2. After, discussing these questions, ask class members to follow. up ; 
the discussion by finding somethi-ig they real ly^disl ike .in the ^ 
classroom or school environment and see what they can do to change • 
- it. • . . , 

3.4 Carry the activity one step further by having students ^et permission 
. to make some place in the community more beautiful, either indlvi-^^ 
.dually or as a class project. 



'1 



Discuss the poSsibi I ity that in making a place more beautiful for 
oneself , ^C5iujjf:^t have made itMess beautiful for others? 



Give some concrete examples on all levels of t'he environment; 
schoolroom, school in general, community, city/ state, nation, world. 
(Some gentle hints may have to be made such- as ^construction pro- 
jects and their effect, development of game refuges, building a 
new golf course in a heavily wooded area, etc.) . 

2. See if the class can tdme'up with a universally* "agreeable" biekuty 
lisfe. . . ' * • . ^ 



Describe the things you find as beautiful in photQS,'WoWI irtfages, 
or art forms. ' ^ 



2. See you can change an action or attitude you dislike. 

3. Have the class make a "high of life" poster by taking a long, long 
sf^tp of butcher Mper, hanging it from the ceiling,, and having the 
students write worok-on various rectangular sizes and shapes of 
construction papei/ that to them represent^ beautiful world where ^ 
love and concern were the main feelings. Glue the words on the 
butcher paper, starting from the bc^ttom and buil ding toward^ the top. 



butcher paper 
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IZZI 



CZZl 



frtenj care I 



I 1-..- I 




Any environn^t consists o^f continuity and change. 

' ■ ' . 



Paper/ pencifi. 
White drawing^aper 

Crayons • . * 

Glial kboard . • ' • • 

Chalk ' ; . 

Transparency or large copy oT continuous" chart 

Iv Show the students a copy of this drawing, either dn an overhead 
^ prooector, or make a larger copy as a poster. 




: t)iscuss what this drawing means to them in relationship to change. 

2- wG(L-Outside' individually dr'in^small groups and collect concrete 
Samples of change. . . 

Example: green leaf, dead T^af, and a. decd|nposed leaf - * 
' large rock, smaller rock, dirt, and sand 



b. 



d. 
e. 
f. 



4. 



Then as k||he following questions: 

a. What changes have you made during your lifetim4? - . 

Which of these changes are like changes other members of your 
faiTiily have gone through? 

What changes will you see today? In a month? In a special 
spot? In your school? ^ , . 

What changes do you 'know about that you can't see? ' 
How is what exists now a change 'from yesterday? from a year ago? 
Are these changes cory:1nuous? Why? Are they conrrected? How? - 
(Explain that a connection In change can be called contnnulty) . 

Following this discussion, give students* a two-fold assignment. One 
part Is to write an "I Used to be,...But Now...,." poem i.e. write 
about the difference between the way they are now and -the way they - 
used to be. A sugg^tlon is to begin every odd line with "I used 
to" and every even line with "But now"; this seems to help every- 
body think about past and. present in a free and easy way. (One 
could add an element of the future and add a third lirie, "Someday 

1 W I I I j ^ it 
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Poeni sample: Fifth Grade 

I Was, But Now 

I used to be a baby who was one, two, three, etc. 
But now- 1 am a lady. . 
. I used to wear diapers 

But now I wear everything - including diamonds, fur coats, 

andjthose rich stuff. 
I used^to be ugly, ^ ' 
But now I 'm sexy 
I ^sed to wish I was a boy 

But now I don't begause I found out what boys go through. 
I used to 1 ike eggs ' . 

But now the color of the yolk makes me sick* 
I used to 1 ike pi aid ' 
^ul; now I like checkers 

I used to be young, ^ -r 

But now I'm older ^ 
I am what I am.* 

« ' --Gloria Peters 




*From: Wishes-, Lies and Daydreams by Kenneth Koch, 
1970. p. 172 . 



5. A neat variation could be to have the "student project himself into 
the future twenty years and write an '*I Used To Be. ..But Now." poem 
from his memory of th6 future. ^. 

[ 6. The other part pf the continuity and change assignment is to have 
each chijd draw a picture of himself twenty years from now keeping 
in mind the things about him that will remain continuous and those 
that wil 1 change. ' . . 

7. Share all poems and pictures; the concepts 'of continuity and change 
should "be^^xpressed in the final products'. 

8. Have students recopy poems, collect them, and bind together /as 
booklet having one student design a cover for the booklet. Do the 
same with the drawings; . 

A coikiHiuity^and change game. Write these words on ihe chalkboard. 

an 6gg ' 

a tree . ' 

a rock 

grass* 

snow 

Explain to the students that each of the^e things changes. Each^can 
change in many different way^." In turn, each new thirig will .change. 
What it changes into will change and on and on it goesV^' Have students 
choose an object from the. 1 ist 'above. Write it in a rectangle in a 
chart similar to the example below. Think of all the changes that ' 
could happen to the thing. Then write in the triangles what it changed 
into. 7 
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Have them take each word in the triangle arid- think of the changes 
that could happen to it and write .in the circles the things that werf 
the changes. Write the name of the change on bars linking the objects 
together. 




Have students go outside and find evidence for a good change and ^ 
bad change and a change that is neither good nor bad. , ^ 

Hawie- students go outside and make a good change or stop a bad change 
o eSlasureHhe changes; predict the size and direction of future change 
4! j'er.e^^^^^ of posters promoting good changes,' discouraging bad 



1. 

2. 
3. 



ACTIVITY TEN 



2-3 days (ongoing) 

Many new innovations will take place in the,,next 30 years. 



colored tagboard 
felt pens 

cardboard boxei (all' 
tin/cans (all sizes) 
egg cartons ^ 
wood scraps 
construction paper ' 
nails 

hammer ' 
saw - 

water colors 



sizes) 



tempera paint 
tissue paper 
crepe paper 
old plastic containers 
popsicle sticks 
aper cups 
magazines \ 
scissors 
crayons 
beads ' 



1. Make a poster. from colored 
assignment to the students. 
Post this somewhere in the 



tagboard and felt pens describing the- 

Poster might look something like this. 
Qlassroom. 



You are a toy manufacturer in 1990. 



*Invent a new toy. 

^Descp'be 
your toy of the^ 
future - physical 
features and 
tell about 
how it 
works. 



*Con struct a 
mock-up toy. 



^Wri te 
an adver- 
tisement to sell 
your toy. 
^Develop a 30 
second commer- 
cial for radio 
or TV 



Have many kinds of material scattered about ^jthe ^room'from, which 
to construct the toy (cardboard boxes (all sizes), tin cans (all 
sizes), wood scraps, nails, hammer,' saw, water paint, tempera 
paint, tissue paper, crepe paper, old plastic containers, popsicle 
sticks, paper cups, magazines, scissars, crayons, felt pens, bearas, 
etc.). These materials should be available to students as needed, 
but they should be cautioned to plan to take only thosp items they 
need; hence, pre-planning is essential to construction. 



Introduce the activity by explaininc 
Divide ^he class into small groups 
their course of action. Some things] 

a. What will life be like in 1990? 

b. If yAj could invent any toy thai 



the task via the poster. ^ 
5) and let each group pursue 
that might be discussed are: 
homes, families, jobs, etc.) 
would do anything for you what 



are^ome jobs you*d like it to do? Physical work? Leisure 
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.tim»?" Mental relief? 

c Ke#these things in mind for a toy of the future for someone 
yoi|r age. 

4. Allow a||ple time for completion of the activity. 

When each, group ftas completed their toy of the future, have feach group 
.present the commertial, the advertisement, their model, and the descrip- 
tion to the rest of the class. Develop some generalizations about the 
toys such as: * ^ • ' 

a. . Kinds of needs they' met ' V 

b. What about your group made your toy successful or unsuccessful"? 

c. Could you have done a better job as an individual? How? • 
, d. At this time in your life do you think you can plan your 

future as an individual? .Why? 
e. Do you think you will need others.no help you to accomplish 
your future goals? Why? 

1. Invent and 'plan a hoKse o.f the future (1990) 

2. Invent and plan a mode of transportation of the future (1990) 

3. Draw how you will look in the future - clothing, hair-do, etc. 

4. Make a newspaper ad for clothes of 1990 or design a newspaper 
fashion page for 1990. 



i ' ACTIVITY ELEVEN 

TIME: 2 days or longer depending on degree of involvement 

CONCEPT: / The individual must be made aware of his senses, perceptions, goals 
and ambition in regards to his future. 

MATERIALS: squa^re patterns dittoed on .constructipn paper ■ 
scissors ^ 
glue 

magazines ^ * 

felt pens . ' 



PROCEDURE: 



Have materials prepared for efficient distribution. 



Have the students use the square pattern to make a dice. From a 
magazine cut out words (or write words. with felt pen) that are 
adjectives and adverbs and makTe a co-lTage with the words «nd box. 




When dice collage is complete to s*tijdentj^s satisfaction, have 
^student roll 'the dice, look at the^irds'^W' the dice, and put them 
in the appropriate column. <R611 the dice as raan^ as you wish. 



: ^ ■ 

How I Will Look 


How I Will Feel 


How I Will Sounc 






V ■ 



EVALUATION: Teacher observation durtrt'^ ongoing activity and results of worksheets. 



EXTRA 

ACTIVITIES: 
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1. Write as an adult twenty ye#rs from. now. You will have a job. 
Write your job description and' the qualifications for it. , 

2. Use a piece of construction paper anid a magazine to make your own 
icollage of words that\4escribe yourself twenty years from now. 
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Twenty years from now, where' dQ .yojLl work and What type of trans- 
portation do you use to get to work. Write a story or draw a .,- 
p^ihtura describing -either or both, . -^ 

Make av daily schedule for your future life style. Include your 
working hours, meals, lei»sure time, meetings and many otijer 
acj?3^|ties, ' 

Teacner: sample form for recording copy. 



Sunda:y 


... ■ 


Tuesday 




a:m. 




a.m. . \ . 


a.m. 


p,m, / 




p-m. 


Wednesday 


> 

Thursday : 


'■ > 

Friday 


a,m. 




a.m. 


p.m. 


' p,m, " 


p.m. 




1 ~ ^ — ~-- ' 

Saturday 




a;mi, ? ' 




p.m. 



Draw a picture 0/ a family you would like t9 have. 



How I Will Look 


How I Will Feel 


^ How .1 Win Bound , 
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